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Abstract

This descriptive study determined the relationship of peer

bullying in the early adolescent period to family functions and

children's behavior. The cohort for the research consisted of

320 students and parents who were selected by a simple

random method from a middle school. The data were

collected using the student and parent questionnaires,

Traditional Peer Bullying Scale, Family Assessment Scale, and

Assessment of Child and Adolescent Behavior Scale. In

evaluating the data: descriptive statistics, Χ2, Mann–Whitney

U, Kruskal–Wallis tests, and Spearman correlation analysis

were used. It has been determined that verbal and physical

bullying was high in the older age group (p < 0.05), in seventh‐
grade students (p < 0.05), and that those who do not like

school tend to bully others at a higher rate (p < 0.001). Stu-

dents who were separated from their parents, who witnessed

the violence among the family members, and who stated that

the violence was applied by family members were more

frequent in the bullying cycle (p < 0.05). There was a high‐
level positive relationship between the anxiety/depression

subscale and social problems subscale (p < 0.001). This study

confirms that peer bullying is a problem that is highly cor-

related with family functionalities and child behaviors.
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Violence is, as in all parts of the world, a widespread social problem in Turkey; it includes school‐age children (Bayat &

Evgin, 2015; Berkowitz, 2020; Coşkun & Bebiş, 2014; Debarbieux, 2009; Evgin & Bayat, 2020; Liu & Graves, 2011). A

large part of the violent behavior seen in schools consists of bullying (Brank et al., 2012; Karataş & Öztürk, 2009;

Menesini & Salmivalli, 2017). Bullying is encountered in every period of life and in many environments (Juvonen &

Graham, 2014); however, it is mostly observed in early adolescence. Adolescents tend to reject family authority and

share their problems and feelings with peers; acceptance and social position within the group become very important

because adolescents spend most of their time in school with their peers (Ashley & Foshee, 2005; Evgin & Bayat, 2020).

The worldwide prevalence of bullying, which has become a serious problem, ranges from 8% to 70% (Brank

et al., 2012; Le et al., 2017; Rigby & Johnson, 2016), whereas the rate in Turkey ranges between 30% and 40%

(Burnukara & Uçanok, 2012; Çalışkan et al., 2019; Evgin & Bayat, 2020; Kapçı, 2004). Bullying affects the children's

physical and mental health in the short and long term (Boulton et al., 2010; Cook et al., 2010). Besides physical

problems such as head and stomach ache when exposed to bullying, mental problems such as difficulty con-

centrating, eating and sleeping disorders, depression, anxiety, increased aggression, declining self‐esteem, in-

creasing suicidal ideation, reduction in coping skills, and posttraumatic stress disorder may occur (Cook et al.,

2010; Menesini & Salmivalli, 2017). The negative effects of bullying not only affect the victims but also the bullies

(Brank et al., 2012; Karataş & Öztürk, 2011). The academic achievement of most children who bully others and

their business life as adults is negatively affected (Bender & Lösel, 2011). Also, school bullies are unsuccessful in

establishing interpersonal relationships in their adult life (Juvonen & Graham, 2014).

One of the most important factors that ensure the development of the child as a healthy, happy, and independent

individual is the quality of the relationship process with the mother, father, siblings, and caregivers. The social en-

vironment in which the child grows up and the communication and interaction they experience greatly affect their future

behavior in various ways (Totan & Yöndem, 2007). Parenting attitudes of the family, domestic violence, and family

attachment behaviors are documented as factors that explain children's bullying behavior (Totan & Yöndem, 2007).

Further, families who display an excessive protective attitude are the reason both for children to be exposed to bullying

and to be a bully (Karataş, 2009; Menesini & Salmivalli, 2017). One of the characteristics seen in families of bullies is a

weak relationship between child and parent (Cook et al., 2010) and parents living separately (Algeri & de Souza, 2006).

Bullying involves many forms of violence, and because it seriously affects students' mental and physical health, it is

important that bullying be addressed by all healthcare professionals (Arslan & Savaşer, 2009; Galitz & Robert, 2014).

School is where children not only prepare academically for their future but also develop individually, socially, and

emotionally. Thus, carrying out studies on school health is among the duties of primary healthcare professionals, and

multidisciplinary teamwork is important in early diagnosis of bullying (Bayat & Evgin, 2015; Coşkun & Bebiş, 2014; Karataş

& Öztürk, 2009). Nurses have an important role in this team for the protection of health and in preventing violence at

school (Arslan & Savaşer, 2009; Bayat & Evgin, 2015; Coşkun & Bebiş, 2014). School nurses play an important and active

role in works related to anti‐bullying programs (Cooper et al., 2012). School nurses are healthcare professionals who help

prevent the occurrence of bullying and coordinate care when it occurs; they evaluate the effects of bullying on the victim

and the bully and plan and coordinate the appropriate care (Coşkun & Bebiş, 2014). Applying to the infirmary at school for

possible injuries, bleeding, and so on, due to student bullying, makes it easier for the school nurse to identify bully and

victim (Cooper et al., 2012; Özada & Duyan, 2018). Studies investigating the reasons for bullying at school have reported

that students' personal characteristics, parental attitudes, family relationships, school atmosphere, teacher attitudes,

relationships with friends, and cultural factors can affect the issue (Chen et al., 2020; Doğan, 2010; Garbarino, 2001).

Knowing the individual, family, and environmental risk factors related to bullying is very important in orga-

nizing education programs and ensuring the participation of students, family, teachers, and all individuals around

the school (Coşkun & Bebiş, 2014). Necessary interventions are recommended by a multidisciplinary team (school

staff, guidance services, psychologist, school nurse, and physician) in the prevention and reduction of bullying

(Evgin & Bayat, 2020). The way that the family treats the child is one of the causes of bullying and is an important

issue that must be analyzed because family relationships and communication are important determinants in

bullying and being bullied (Chen et al., 2020; Hasta & Güler, 2013).
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Based on this information, this study was carried out to determine bullying tendencies of students in the early

adolescent period and the relationship between bullying tendencies and peer bullying to family functions and child

behavior.

1 | METHODS

1.1 | Type of study

This descriptive study aims to determine the relationship between peer bullying, family functions, and behavior of

the child in the early adolescent period.

1.2 | Sample

The study population consists of 9206 middle school students attending schools in a city center during the

education year 2016–2017. A school from the middle schools in the city center was sampled using a simple random

method. A total of 1100 (n) students attended the school with 36 classrooms and 44 teachers. A required study

sample of 285 was calculated by considering a frequency of 40% (Kapçı, 2004) with 95% probability (α = 0.05) and

80% power; thus, 320 students were recruited to participate in this study. The students to be sampled were rated

according to schools, grades, and gender.

There is no school nurse in public schools in Turkey, it serves only to guide teachers near all schools. This study

also with our country, the importance of school health nursing practice and dissemination should have been tried

to be highlighted.

1.3 | Inclusion criteria

The aim of the study explained to students and their families received verbal and written consent was taken.

A total of 320 students and their parents who agreed to participate in the study and received permission from their

parents were included in the sample.

1.4 | Data collection

The data were collected by face‐to‐face interview method with student and parent questionnaires created by the

researchers, the Traditional Peer Bully Scale (TPBS), the Family Assessment Scale (FAS), and the Child and

Adolescent Behavior Assessment Scale (CABAS).

1.5 | Instrument

1.5.1 | Student questionnaire

The form consisted of 25 questions including the sociodemographic characteristics of the students such as age,

gender, class, academic success, characteristics of mother and father, knowledge about bullying, and their en-

counters with bullying.
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1.5.2 | Parent questionnaire

The form consisted of 12 questions including the sociodemographic characteristics of the parents such as age,

gender, profession, educational status, and knowledge about bullying, and their child's encounters with bullying.

1.5.3 | Traditional Peer Bully Scale

A measurement tool consisting of two parallel questionnaires aimed at determining the frequency of adolescent's

exposure to peer bullying and implementation of such behaviors and providing information on different dimensions of

bullying was used. The scale was reorganized by Burnukara and Uçanok (2012) based on the Peer Bullies Determination

Scale. It is a self‐assessment scale of 4‐point Likert‐type responses and consists of 31 items. The option “a” in each item of

the scale measures the experiences of adolescents as victims and option “b” the experiences as bullies. The scale has six

dimensions: verbal, relational, physical, attack on personal belongings, social exclusion, and intimidation; the victim and

bully forms are calculated separately. The study of Burnukara and Uçanok found an overall internal consistency co-

efficient of 0.90 for the victim form and an overall internal consistency coefficient of 0.91 for the bully form (Burnukara &

Uçanok, 2012). In the current study, the Cronbach's α coefficient of the victim form was 0.93, and of the bully form 0.93.

1.5.4 | Family Assessment Scale

A scale developed by Epstein et al. (1983) was used to measure the family functions. The scale was adapted to

Turkish by Bulut (1990). The 60‐item scale consists of seven subdimensions: problem solving, communication,

roles, emotional response, emotional participation, behavior control, and general functions. It evaluates the per-

ceptions of individuals about their families; to evaluate family functions it is applied to the child and to all its family

members above the age of 12. In the scale, the score “1” indicates a healthy and the score “4” indicates an

unhealthy response; scores above “2” indicate a trend toward unhealthy family functions. In terms of the sub-

dimensions of the scale, a high score indicates unhealthiness. In Bulut's study, the test–retest reliability coefficient

of the scale was 0.89 (Bulut, 1990). In the current study, the Cronbach α coefficient was 0.82.

1.5.5 | Child and Adolescent Behavior Assessment Scale (CBCL/4–18)

In this scale, the problematic behaviors of children and adolescents aged 4 to 18 years are evaluated by parents or

caregivers. The scale consists of 113 descriptive problematic behaviors seen in the last 6 months. From this scale,

two distinct behavioral symptom scores, “inward” and “outward” scores, are obtained. Subdimensions of the inward

group are “anxiety/depression, social introversion, and somatic complaints,” and the subdimensions of the outward

group are “opposing rules and aggressive behavior.” In addition, the scale has the subdimensions “social problems,

thought problems and attention problems,” which are not part of any group. The test–retest reliability of the scale

was determined as 0.84 in total problem and internal consistency as 0.88 (Dümenci et al., 2004). In the current

study, the Cronbach α coefficient was 0.94.

1.6 | Ethical aspects of the study

Before the study, approval was obtained from the university ethics committee (October 7, 2016) and provincial

directorate of national education (61900286‐605.01‐E.1316361). Verbal and written consents were obtained by
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explaining the purpose of the study to the students and their families. Written informed consent was sent to the

children and parents in an opaque envelope in accordance with the Declaration of Helsinki regarding research

involving human subjects. The purpose of the study and the scales to be applied were explained with informed

consent. Children who gave written consent to the study were included in the study.

1.7 | Data evaluation

Data were evaluated using the IBM SPSS Statistics 22.00 (IBM Corp.) package program. In the evaluation of the

data, descriptive statistics (percentage calculation, mean) were used and the Χ2 test was used to compare cate-

gorical variables. Relationships between the sociodemographic characteristics and scale scores of students and

parents were evaluated using the Mann–Whitney U test in binary groups and the Kruskal–Wallis test in more than

two groups. Spearman's rank‐order correlation analysis was used to compare the relationship between variables.

The Cronbach's α value was calculated for the scales used in the study.

2 | RESULTS

The results of the study carried out to determine the relationship between peer bullying in the adolescent period

to family functions and behavior of the child are given below under four titles.

Of the students who participated, 60.6% were girls, 50.3% were 13 to 14 years of age, and 27.8% were in the

seventh grade. Of the students 14.4% stated that they did not like school, 99.1% said that they did not skip school

without an excuse. Of the children, 96.6% said that their parents lived together. Of the parents, 72.8% were

women, 51.0% of the parents were 39 to 48 years old, 41.9% were university graduates, and among the women,

45.0% were housewives. Of the participants, 71.9% said that their economic status was good.

2.1 | Student's sociodemographic characteristics and situations of bullying

Regarding the distribution of students according to their characteristics regarding domestic violence and parenting

styles, of the students, 5.3% said that their parents applied physical violence to each other from time to time. It was

determined that 18.1% of the mothers and 14.4% of the fathers occasionally used physical violence against the

child. Of the students, 65.7% said that they mostly shared their problems with their mother, and 48.8% said that

they shared their problems with their father from time to time. Of the students, 54.4% said that their mother has a

democratic style and 13.1% said that their father has an authoritarian style (Table 1).

Upon examining the views of the students on bullying and their bullying experiences, 46.6% said that bullying

means maltreatment, 44.4% said that they see it as verbal and physical violence, and 77.62% said that it is carried

out by a group. Of the students, 41.3% said that they had encountered bullying in the last few months, and 38.7%

said that they tell their parents when they are being bullied.

Of the parents, 57.8% defined bullying as forcing someone to do something. and 55.3% said that they see

bullying as fighting and verbal and physical violence. Of the parents, 27.8% reported that they have encountered

bullies before, and among them, 11.6% said that they tried to defend themselves by talking. Of the parents, 16.9%

stated that their children had been bullied, 10.3% said that they feel sad about this situation, and 5.9% reported

that they informed the school about the issue and talked to the person that was bullying their child.

In the study results, 12.5% of the included students had been bullied, 14.1% had been exposed to bullying

(victim) and 13.1% had been both bully and victim (Figure 1). Most of the victims were exposed to verbal bullying

(21.3%); the bullying was mostly physical (17.5%), relational (15.6%), and verbal (15.3%) bullying.
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TABLE 1 Students’ domestic violence situation and family attitudes (n = 320)

Domestic violence and family attitudes n %

Physical violence of the parents applied to each other

Never 300 93.8

Sometimes 17 5.3

Most times 3 0.9

Physical violence applied to the child by the mother

Never 255 79.7

Sometimes 58 18.1

Most times 7 2.2

Physical violence applied to the child by the father

Never 272 85.0

Sometimes 46 14.4

Most times 2 0.6

Sharing problems with the mother

Never 11 3.4

Sometimes 93 29.1

Most times 216 67.5

Sharing problems with the father (n: 319)a

Never 38 11.9

Sometimes 156 48.9

Most times 125 39.2

Mother showing her love

Never 2 0.6

Sometimes 27 8.4

Most times 291 90.4

Father showing his love (n: 319)a

Never 9 2.8

Sometimes 52 16.3

Most times 258 80.9

Mother's attitude toward raising the child

Democratic 174 54.4

Authoritarian 41 12.8

Indifferent 5 1.6

Overprotective 100 31.3

Father's attitude toward raising the child

Democratic 182 57

Authoritarian 42 13.2

Indifferent 12 3.8

Overprotective 83 26.0

aPercentages were calculated using “n.”
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Students in the seventh grade had a higher bullying ratio and students of the eighth grade had the lowest

bullying ratio compared to the other grades (p < 0.05). Also, students who did not like school were more likely to

bully than those students that did like school (p < 0.001; see Table 2).

The evaluation of the sociodemographic characteristics of the students and the TPBS subdimension mean

scores showed the following: analysis of the gender and form of bullying subdimension showed that threats/

intimidation behavior (p < 0.01) and physical bullying was higher in boys (p < 0.05); the verbal and physical bullying

subdimension mean score was higher in older age groups (p < 0.05); and verbal and physical bullying was carried

out more in seventh grade compared with fifth, sixth, and eighth grade levels (p < 0.05). Examining the bullying

subdimensions in terms of gender and age indicated that in the threats/intimidation subdimension boys and small

age groups were more exposed to bullying subdimensions (p < 0.05; see Table 2).

2.2 | Family Assessment Scale mean scores according to sociodemographic
characteristics of parents

Based on the sociodemographic characteristics of the students and the FAS subdimensions mean scores, the roles

score of students with a medium economic status was higher than that of others; this difference was statistically

significant (p < 0.05). Also, the problem‐solving score of students in the sixth grade was higher than those of the

other grades; the difference between the groups was determined as statistically significant (p < 0.05). There was no

statistically significant relationship between descriptive characteristics such as gender, age, and family status, and

FAS subdimension scores (p > 0.05). Parents who had a primary school degree compared to other education level

groups, who were 49 to 58 years old compared to other age groups, and parents whose profession is worker

Victim Bully Bully-Victim
Victim/Bully/Bully-Victim 14.1 12.5 13.1
Non-Victim / Non-Bully / 

Non-Bully Victim 85.9 87.5 86.9

0

10

20

30

40

50

60

70

80

90

100
The Mean Scores of Tradiational Peer Bullying Scale 

F IGURE 1 Distribution of students according to their scores on the Traditional Peer Bullying Scale (n = 320)
[Color figure can be viewed at wileyonlinelibrary.com]
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compared to other occupational groups had higher scores in terms of FAS roles and behavior control in comparison

with others; this difference between the groups was statistically significant (p < 0.05; see Table 3).

2.3 | Child and Adolescent Behavior Assessment Scale subdimension mean scores
according to sociodemographic characteristics of students

The CABAS subdimension mean scores of the students based on their sociodemographic characteristics de-

termined that girls had higher mean scores than boys in terms of somatic complaints, anxiety, depression, and

social problems; this difference was statistically significant (p < 0.05). There was a statistically significant re-

lationship between grade, attention, and social problems (p < 0.05), the attention problems were higher in students

of the sixth and eighth grades, and that the level of the social problems of students of the sixth grade was higher

than in those of other grades. There was a statistically significant relationship between aggressive behavior and

social behavior (p < 0.05), the rate of aggressive behaviors and social problems was higher in those with moderate

economic status. Social introversion, aggressive behaviors, and social problems subdimension mean scores of

literate parents were lower compared with the others, and criminal behavior, attention, and thought problems

mean scores of parents who were university graduates were lower compared with the others (p < 0.05). It was also

found that the anxiety/depression mean scores of parents who graduated from primary school were higher

compared to parents with other educational statuses (p < 0.05; see Table 4).

2.4 | Relationship between Family Assessment Scale subdimension mean scores and
Child and Adolescent Behavior Assessment Scale subdimension mean scores

Examining the relationship between the FAS subdimension scores and the CABAS subdimension scores of the

participants indicated that there was a moderate positive relationship between the roles subdimension and the

emotional response and behavior control subdimensions. Similarly, there was a moderate positive relationship

between the somatic complaints subdimension and the anxiety/depression, aggressive behaviors, thought pro-

blems, and attention problems subdimensions (p < 0.05), and a high positive relationship between the anxiety/

depression subdimension and the social problems subdimension was determined (p < 0.01; Table 5).

3 | DISCUSSION

Bullying can be seen everywhere, in any environment, at any age, and at any time; it is an increasingly serious

problem that can affect every individual, regardless of its sociocultural structure (Hong et al., 2019). The pre-

valence of bullying worldwide varies between 8% and 70% (Menesini & Salmivalli, 2017). Bullying in schools

negatively affects the child physically, mentally, and socially, and these negative effects continue throughout the

child's entire life (Evgin & Bayat, 2020; Hong et al., 2019). The family environment is one of the most important

factors that ensure that a child develops into a healthy, happy, and independent individual (Totan & Yöndem, 2007;

Yavuzer, 2004). The relationships of family members with each other and with the child form the basis of the

child's attitudes toward other people and life itself (Bayat & Evgin, 2015; Demirbağ‐Bolat et al., 2011; Yavuzer,
2004). Peer bullying not only negatively affects students but also families, teachers, and school administrators. In

this context, bullying is a problem that needs to be dealt with by school‐based professionals such as a physician at

the school, a school nurse, or a psychologist (Arslan & Savaşer, 2009; Bayat & Evgin, 2015; Cooper et al., 2012;

Evgin & Bayat, 2020).
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3.1 | Discussion of the student's sociodemographic characteristics
and situations of bullying

According to the peer bullying determination scale, 12.5% of students have bullied before, 14.1% have been

exposed to bullying, and that 13.1% have been a bully/victim (Figure 1). Previous studies showed that the bully rate

varied between 2% and 18%, that the victim rate varied between 4.8% and 26%, and that the bully‐victim rate

varied between 2% and 30% (Bayat & Evgin, 2015; Burnukara & Uçanok, 2012; Çalışkan et al., 2019; Evgin & Bayat,

2020; Kapçı, 2004; Menesini & Salmivalli, 2017; Serra‐Negra et al., 2015). The results of the current study are

similar to what was found in those studies.

Students were mostly exposed to verbal bullying (21.3%) and the bullying students mostly applied physical

bullying (17.5%; Figure 1). Other studies also reported that students were mostly exposed to verbal bullying

(Arslan & Savaşer, 2009; Çalışkan et al., 2019; Evgin & Bayat, 2020; Kapçı, 2004; Tural‐Hesapcioglu & Yesilova,

2015; Wang et al., 2009). The high level of verbal bullying may be related to the violent social reaction to physical

aggression and that the support for verbal aggression from time to time was encouraged by the environment and

the family. Unfortunately, it is sometimes overlooked how much harm verbal bullying can cause.

The present study found that male students did more bullying than female students (p < 0.05), supporting a

conclusion of previous studies (Evgin & Bayat, 2020; Lemstra et al., 2012; Serra‐Negra et al., 2015; Taliaferro et al.,

2020; Tural‐Hesapçıoğlu & Yeşilova, 2015). In addition to the stronger physical structure of boys, gender roles and

family upbringing may influence boys to bully. Boys might demonstrate the greater risk for perpetrating violence

due to expectations that boys will think and act more aggressively and with more carelessness than girls, a lack of

prominent male figures in the community (e.g., present and active fathers, other key male stake holders), or social

forces that shape an aggressive environment into which boys mature (Taliaferro et al., 2020). Gender‐based
violence is a mechanism used since childhood to establish a certain hierarchy. Thus, men internalize violence, or

their instincts (which may be more inactive or benign) cause violence as a result of the patriarchal social structure

(Kına, 2020). Different social experiences between sexes often lead to poorer health outcomes among males due to

expectations placed upon them to fulfill a certain societal function (Taliaferro et al., 2020). Interventions that

address interpersonal and peer group dynamics, perceptions of gender roles, and gender social expectations are

thus important to help moderate boys’ motivation toward violence involvement and decrease their victimization

(Berkowitz, 2020). This is a global health problem because of its effects on the health of women, children, and those

with marginal gender or sexual identities (Mannell & Hawkes, 2017).

The present study determined a statistically significant difference in terms of school grade and bullying

(p < 0.05), but it was also found that the grade did not matter in terms of being exposed to bullying (p > 0.05). This

study also concluded that students in the seventh grade did more bullying compared with those in other grades

(p < 0.05), that the bullying rate of the students in eighth grade was lower compared with the other grades (p < .05),

and that the grade did not have any influence on being exposed to bullying (p > 0.05). The results of the present

study are similar to those of Abdulsalam et al. (2017), Berkowitz (2020), and Burnukara and Uçanok (2012). These

studies determined that bullying varied by the grades of the students and that as the grade of the students

increased, bullying may increase with the acceleration of physical development; however, eighth‐grade students

may avoid bullying due to reasons such as impending graduation and exam anxiety.

A statistically significant difference was found between the love for school and doing bullying (p < 0.05)

students who did not like school were more likely to bully than those students that did like school (p < 0.001). This

finding supports studies indicating that students who show bullying behaviors at school do not like school and that

their academic success is low (Öztürk et al., 2014; Wang et al., 2012).

Upon examining the form of bullying subdimension of the TBPS scale according to gender, it was determined

that threats/intimidation subscale and physical bullying subscale of the scale is higher in boys (p < 0.05) and that

boys are more affected by bullying in form of scaring (p < 0.05). The study by Lemstra et al. (2012) supports the

current study: they found that boys exhibit more bullying behaviors, including verbal assault such as mocking,
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relational assault, as well as physical assault, as compared with girls (Lemstra et al., 2012). The present study

showed that verbal and physical bullying was higher in older students, whereas younger students were more

exposed to bullying in the form of scaring (p < 0.05). Previous studies showed that older students do more bullying

compared with younger students (Rigby, 2007).

In the present study, the children of parents who use physical violence against each other occasionally are

more likely to be subjected to bullying and to being the bully/victim. There was a statistically significant re-

lationship between the mother applying violence to the child and the child bullying, being exposed to bullying,

and being the bully/victim (p < 0.05). Of the children that bullied, most of them stated that they have been

exposed to violence by the mother (p < 0.05). The ratio of being a bully/victim has been found high in children

that were occasionally exposed to violence (p < 0.05). Studies on domestic violence and bullying showed that

witnessing the violence of the father against the mother during childhood and adolescence and exposure to

parental violence can cause serious problems in cognitive, behavioral, biological, psychological, and social de-

velopment of the individual (Bayat & Evgin, 2015). Previous studies reported that the parents of the bullying

child often show inconsistent behaviors in parenting, usually use violence as a method of punishment, and that

they neglect their children and behave in a hostile manner toward them (Özada & Duyan, 2018; United Nations

Educational Scientific and Cultural Organization, 2017). There are also studies indicating that students who have

been subjected to violence by their family members are more likely to be both bullies and victims than those who

have not (Arslan & Savaşer, 2009; Fekkes et al., 2005). These findings are similar to the results of the present

study. In another study, bullying was more prevalent in the children of parents who were violent to each other

and had more disputes (Hong et al, 2019). This may result from children adopting both the positive and negative

qualities of the family as their role models.

3.2 | Discussion of the Family Assessment Scale mean scores according to
sociodemographic characteristics of parents

The FAS subdimension mean scores showed that required interest (29.19 ± 3.30) and general functions

(29.19 ± 3.30) mean scores are high. Relevant literature states that the family environment and friend circle are in

first place among the factors that push children to crime (Demirbağ Bolat et al., 2011; Taliaferro et al., 2020), that

children who show violent behavior experience inadequate family functions in general compared with those who

do not show violent behavior (Avcı & Gürçay, 2013) and that children who witness or are exposed to violence in

the family are more inclined toward crime (Bayat & Evgin, 2015). The results of the present study support the

literature on that topic. When examining the mean FAS subdimension scores according to the sociodemographic

characteristics of the children, the problem solving mean score of children attending sixth grade was higher

compared with that of other children (p < 0.05), and that the roles mean score was higher in children with families

with moderate economic status compared with others (p < 0.05). Positive family relationships, consistent parental

attitudes, and disciplinary methods contribute positively to knowing how to express anger properly. In addition,

having appropriate problem solving and communication skills makes aggression unnecessary (Evgin & Bayat, 2020).

There was no statistically significant relationship between the parents’ gender and FAS mean subdimension

scores, but there was a significant relationship between age, educational status, profession, and mean FAS sub-

dimension scores (p < 0.05). The behavioral control subdimension mean score of primary school graduate and

working parents was higher than that for parents of other educational levels and parents in other occupational

groups (p < 0.05). Professional difficulties of parents, such as intense work tempo and stress, may indirectly affect

the development of children and adolescents. It is suggested that an intensive work involvement and shifts in

conditions of working parents other than white‐collar employees, compared with white‐collar employees, can

negatively affect the time devoted to the children at home and the school–parent relationship, which may cause

difficulties in preventing peer bullying.
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3.3 | Discussion of the Child and Adolescent Behavior Assessment Scale subdimension
mean scores according to sociodemographic characteristics of students

There was a statistically significant relationship between gender and somatic complaints and anxiety/depression

and social problems of the CABAS subdimensions according to the sociodemographic characteristics of students,

and that this relationship was even more significant in girls compared to boys (p < 0.05). This result is similar to

previous studies that showed that the somatization score is higher in girls compared with boys (Şişman et al., 2013;

Vila et al., 2009).

Students in the study whose parents were separated had higher somatic complaints compared with those

students whose parents were together; this difference was statistically significant (p < 0.05). Every child is affected

negatively by the separation of their parents (Mackay, 2005). Children are more vulnerable and may encounter

more difficulties in their lives if their parents are absent (Chen & Chan, 2016). Studies have suggested that parental

absence in situations such as parental divorce or parental deportation has a detrimental impact on the emotional

and behavioral functioning of children (Aasen Nilsen et al., 2018; Bryant et al., 2017; Chen & Chan, 2016; Zhang

et al., 2019). Children often fail to understand why a parent is leaving and often see themselves as the guilty party.

In this context, parental separation causes many problems psychological and behavioral problems in the child. The

problems experienced by children in the postdivorce period are addressed in two periods, short and long term.

Children experience anger, shyness, hopelessness, insecurity, and somatic complaints in the short term, alcoholism,

depression, anxiety, and suicidal tendency in the long term, as well as a decreasing rate of entering or completing

university and increased unemployment when they reach adolescence (Kleinsorge & Covitz, 2012; Öngider, 2013).

The present study determined that there is a significant relationship between grade and attention problems.

The attention scores of students in the sixth and eighth grades were higher than those of the other grades, and that

the social problems mean score of students in the sixth grade was higher than those of students in other grades

(p < 0.05). The intensive exam anxiety, especially in eighth‐grade students, may increase their attention problems.

The reason for higher attention and social problems in sixth‐grade students in the present study may be that these

students are experiencing early adolescence. Since the children may not be able to adapt to rapid to physiological

changes specific to adolescence, their reactions and behavior toward the environment may change (Ocakçı &

Üstünertop, 2015).

The social introversion mean score, a CABAS subdimension, was lower in uneducated parents but higher in

parents with at least a high school educational level (p < 0.05). Because university graduates are actively involved

in work, social, and family life may cause lower social introversion scores. The comparison of the parents’ education

level and anxiety/depression subdimension mean score showed that the highest mean score was achieved by

primary school graduates and the lowest by literate parents (p < 0.05). An increasing parental education level may

cause an increase in anxiety/depression or may be an indicator of the consciousness level of the parents. As the

level of education increases, the awareness of the roles and responsibilities in the family, especially in raising

children, also increases. Increased roles and responsibilities may lead to excessively protective behaviors of the

parents and frequent behavioral control, and thereby to higher levels of anxiety in children.

3.4 | Discussion of the relationship between average scores of the Family Rating Scale
and the average scores of the Child and Adolescent Behavior Rating Scale

As a matter of fact, a low positive relationship was determined between the subdimension of parents’ role and

emotional response and behavioral control (p < 0.01). There was a moderately positive relationship between the

somatic complaints subdimension and the anxiety/depression, aggressive behaviors, thought problems, and at-

tention problems subdimensions (p < 0.05), and a high positive relationship between the anxiety/depression sub-

dimension and the social problems subdimension (p < 0.01). As anxiety/depression, aggressive behavior, thought
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and attention problems increase, somatic complaints also increase. Psychological problems may be the underlying

cause of physical problems in children individuals with low ability to cope with problems may express their internal

problems as aggressive behaviors. Family functions, parenting attitude, and reflection of such on the child's

behavior are important factors that influence bullying behavior in adolescents (Taliaferro et al., 2020). Students

who show bullying should be identified in the school environment and their status of receiving social support

should be evaluated by the school and the family. Therefore, social support training programs to be attended by

parents can be organized by psychological counseling and guidance services (Huang et al., 2019; Uzunboylu et al.,

2017). A multidisciplinary approach involving physicians, families, schools, social workers, and communities is

needed to identify and intervene in bullying (Waseem et al., 2013).

4 | CONCLUSION

This study was conducted on bullying experienced in schools and its relationship to family relations. However, the

impact of family bullying events on victimization should also be investigated. School practitioners and researchers

supporting practitioners are often recommended to involve parents in school‐based prevention programs. School‐
based professionals (e.g., school nurses and counselors) can conduct interviews with children in the risk group and

their parents to avoid and reduce bullying. For children to share their problems with their fathers, fathers could be

trained in communication with the child. Previous studies have shown that most studies concentrate on the

relationship between mother and child and that the relationship between father and child is often ignored. In this

context, it can be suggested that studies examining the emotional bond between father and child should be

increased. School administrators and teachers should be reminded that they are responsible for including parents

in bullying prevention programs. According to the school conditions, the school management can increase the

confidence of the school by organizing the activities in which students can express themselves. Students can be

encouraged to participate in various sports, social and cultural events to help them use their energy effectively.

5 | LIMITATIONS

Limitations of the present study should be taken into consideration in interpretation and generalization of the

findings obtained within the content of the study. It is limited to the information obtained from the sample group

and the data collection tools used.
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